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Summary of Data

The Assessment Committee took its charge from seyeral *sources but was

directed by the Governing Board and JCEP charges "to determine the current

status Of transfer and general gducation through an asSessment of existing

offeririgs" (Governing Board minutes, 948/81). ,A faculty survey condbcted

April, 1981, indicated that faculty felt the first task of the KSTF.shouid

"to as'sess,currentcourses and-programs in the Arts and Sciences - wheri

'we are.'"

The Assessment Committee met during the summer, of.1982 to: (1) examine

ahd discuss existing data regarding the current status of general edugation,*

(2) summarize relevant data describing the status and quality of general

SI .

education, (3) draw conclusions coVerning general education, (4) propose

additional research where more informatiOn is'needed.

Overall Enrollment Trends

During the late 1960's and 1970's, District enrollment grew:as.Maricopa

County population grew. Generally, population has been the major variable

affecting enrollment. All aspects of enrollment have shown incredses in

amount. This overall growth can obscure trends and problems% Under these

__owth_c_onditions, changes in _thedistribution of enrollment are as infor-

'mative as.changes in amount of enrl'ollMent. For example, studying the percent

-01-totat :FTSE accounted for by occupational- courses is as important 7_s noting

the amount of increase in occupational FTSE.

During this period, both day and evening-FTSE have grown. Part-time,

evening enrollment has shown the greatest rate of increase. Evehing headcount

*The terms "arts and sciences," "general education," and "transfer education"

are used somewhat interchangeably in this report. The intent is to refer to

that part of the curriculum which contrasts with occupational education or

developmental education. -

1
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,

has grown atthe fastest rae, ô that during the 1970's, evening headcoUnt

became consistently higher than day headcount. Due to the Oart-time,nature

of'evening enrollment, day FTSE remains substantially higher than evening

FTSE. Total FTSE for 1981-82 averaged 28,466. Total headcount for 198112

averaged 61,485. (The totals combine 45th day and short-term enrollmentS.),

.

Occupatibnai students account for the bulklbf the evening enrpllment, 45%.

Transfer and undecided students each account for 28% of eveninv ,enrollment

(56% combined).

FTSE by Area
a

SA

During the.19.70s, there were gradual changes in ihe compcsition of

total FtE - arts and sciences,'occupational, and develOpmental. In all

*three of these areas, amount of FTSE increased. However, the percen't of

total yTSE,accounted for by each area changed. The aajor change was that

A
occupational 'Mt noW accounts for a larger percent of the total FTSE.

Occupational FTSE mdy be .defined in terms of funding or in terms of' 1

'prefix areas. When occdpational FTSE is used to refer to FTSE in all

courses receiving 1.4 funding, th-en occupational FTSE inci-eased in amount

from 5,686 .(28% of total FTSE) Farll 1973 to 9,71 (34% of total FTSEY

in Fall 1981 an increase of 4,029 FTSE.

When occupational FTSE is defined by prefix areas, (all FTSE.in Rrefix

dreas which are considered mostly occupatIohaT)-;-a-leter-ptterir-eMerge'5-.-

In Fall 1973, FTSE in occupational'areas was 35% of the tot al FTSE. In

Fall 1980, FTSE in occupational prefix area was 39% of the total.

Developmental FTSE may be defined as FTSE in all courses numbered under

100. As such, it has remained fairly constant (by'percent of total FISE)

/-
from 1971 -to 1981. Developmental FTSE was '1,404 infall 1971 and 1,839 in'

Fall 1981. The incrdase 6f 435 FTSE was an increase in amountdbut not in

percent. Developmental FTSE has fluctuated between 4% and-7% of total FTSE

- 2 -
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and is currently about 6% Of the total. There.has not been a substantial

ch.inge in developmental FTSE.

FTSE in the arts and sciences increased by amount but decreased by

percent of-total during the 1970's.: Table 1 summarizes the changes between

Fall 1971 (high point data) and Fali 1981 (45th day). Total FTSE was

divided into five Fategoriei: (1) arts and sciences - FTSE in prefix areas

in the arts and sciences; (2) occupai.:.ional FISE --"FTS,E in prefix areas con-
,

sidered occupational; (3) developmental FTSE - FTSE in all courses numbered

// under 100; (4) Health, Physical Education, and Recreation FTSE FTSE in

tnese three areas was separated.out from the arts and sciences; and f,5)

miscellaneous 1 a category for prefixtareas whieh were not considered arts,"

sciences, or occupational where the total is mostly accounted fprly Home

- *Economics and Photography.

Percent of tOtal FTSE accounted for by the arts and 'sciences dropped

from ibout 57% to about between 1971,and 1981. 'All the other a'reas show

increases in percent of.total FTSE, but occupational FTSE-shows the largest .

percent of total inCrease.

Prefix areas in' the arts and sciences that showed the greatest decrea'ses

were History,rPhiThsophy, nythblogy, and Sociology. Amount of-FTSE-fn-these

areas increased.during the' mid 1970's but has been decreasing sinde then.
. .

The specific causes of the changes may be: (I) changes in student

AI .

interest; changes in general education requirements aere the number of courses

that can serve to meet a requirement has incre'ased; (3) compkition among
J

, _ ,

.
departments offering similar courses as among'Psychology, Sociology, Home -

/

3 . Economics, and Counseling:/

FTSE for Residential and Visiting sgaculty'
,

,

I' In Fall 1980, there were 718 residential faculty and 1,523 visiting

(I

facul y "members. ApprOximately 60% of the visiting faculty ?aught six.

. ,

1.
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TABLE 1

MARICOPA COMMUNITY COLLEGES
FTSE BY AREA

. A13.EA

Arts and Sciences
Art & Humanities
-Biological & Physical Sciences
English & Communications
Foreign Languages
Mathematics .

Social.Scienees

,

Developmental FTSE

OcCupational Areas

T---a4
A3 iculture

iness &Management
. Occuli. Communications

Health Services
Office .& Secretarial
Personal & Public Services

, Trade & Technical

Heath, PE,.and Recreation

MisCellaneous.

. Total FTSE

FALL 1971
*

AMOUNT RERCrNT

OF FTSE OF FTSE

FALL 1981

AMOUNT PERCENT-

OF FTSE OF FTSE

11-,291.1 56.7i 12,980.6 44.9t

2,714.2 13.6% 2,755.3 9.5%

1,594.1 8.0% 2,054.6

2,584.5 13.0% 3,188.9 11.0%

619.3 3.1% 692.5 2.4%

1,011.0 5.1% 1,494.0 5.2%

2,768.0 13.9% 2,795%3 9.7%

(

1,404.4 7.0% 1,83'8.5 6-.4%

5,977.3 30.0% , 11,547%1, 40.0%

74.9 0.4% 1992 4 0.7%

2,490.0 12.5% 5,081.3, 17.6%

43.2 0.2%
.

138.4 0.5%

583.4. 2.9% 1,062.0" 3.7%

583.9 b 2.9% 7.56.D 2.6%

2.4% 773.7 2.7%

1,726.9 8.7% 3,535.6 12.2%

805.1 4.0% 1,275.2 4.4%

4434 9 2.2% 1,252.4 4.3%

4

19,921.8 28,893.8

NOTE:, Occupational FTSE refers to FTSE in occupationalkTSE and not to 1.4

. funded FTSE.

SOURCE: Computer report SS0024-23, Fall 1971, hi.point Clata, and

SS0024-23, Fall 1981, 45th day.data

4
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phours; 30% taught hree hours; and 10%taught seven or more hours.

Residential-faculty accounted for 60% of the total FTSE.in Fall 1980;.

visiting faculty aCcounted for 39;%.. These percenfs vary with the teaching

0,

area. In the arts and science's, resteential aculty atcounted for 72% of the

FTSE, but In:occupational areas, residential faculty accounted for only 43%

of thetotal FTSE.

Tke FTSE to FTTE ratio was, 22 to 1 for residential faculty ahd 20 to 1

fOr visitin faculty in Fall 1g80."
,

The large number of visiting faculty, the substantial:$ercent of FTSE

they account for, and the:occupational areas in 'Which they teach 4re important

4

characteristics in describing District curriculum and enrollrient. If the

ASTF should consider curriculum change (computer-assisted instrbction, modules,
4 t;

or interdiscip/inary courses, fo examples), then these factors would have

to be,takeh into account.

.)

Course.Registration Attrition Ra,tes

ourse registratiop attrition rates in the arts and sciences were

considered another'indidtor of the status of the arts and sciences. Course

registration-attrtt:ion rate-refers to the percent of students who withdrew
-

during the semester - the difference in course registrations from high-poiht%

to the end of the semeter. Any student receiving a grade (A through F) is

cdunted as a course completer. That is, completion inclUdes successful as

well as unsuccessfulsompletion.

Distr.'ict-course registration attrition was 21% in Fall 1971 anti

22% in Fall 1980. Converse)y, course completion was 79% in Fall 1971 and

78% in Fall-1980.

The overall attrition rate in the arts and sciences has not changed

substantially from Fall 1971 to Fall 1980. The. overall rate in the arts

and sciences was 21% in 1971 and 23% in 1980. The 1,eas with the highe t.

5
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if:;"/ N

attrition rates in Fall 1980 were Foreign Languages (34%) and Mathematics

(31%).

In the occupational prefix areas, the overall attrition rate was 21%
to ..

in Fall 1980 with Business and Mariagement (25%) and Office pd Secretarial,

?

'

(29%);havinithe highest rates.

-SummarY of Student Characteristics
1

The nature of the student body has changed during the 1970's. Students
0

are older, more likaly to be female, occupationally oriented, andAkons-degree

. oriented. The number and percent of students who completed degrees Aas

slightly, but not substantially, changed during the 1970's.

Student Preparedness

Theroutine administration of placement tests to all entering students ,

would have permitted the comparison of average placement scores in the
0

1970's to'the average scores.in thp early 1980's. Such a comparison&was not

available. Other indices of student preparedness were noted.'

In Fall 1973, 80% of the students were freshmen, 18% were sophomores,

and 2% Were unclassified, they already had AA degrees or higti In Fall

1980, substantially more students already had degrees, 5,060 out of 60,798 .

or 8%. This higher percent of students with degrees indicates that-at lea-S-tr
I

some students should be well prepared for freshman work.

Between Fall 1973 and Fall 1980, ticere wa.s a change in the percent of

studentsadmitted with the-status of "college transfer," from 20% to 27%. .
r-p

ApproximateIy 60% of all students were high school graduates or had'GEDs.

The increase in the number and pertent of "college transferv" ighl also

indicafe that students should be prepared for freshmanyurk.limthat they had.

some\previous college work.

The facillty survey, conducted for the ASTF, indicated that only.35%

of the arts and sciences faculty agreed withthe.statement that "most students

- 6 -
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entering my 100 level courses are well prepared f6r the course work." Most

of the artsiand seiences faculty (53%). disagreed with that statement, and

--Tesidentfal artstand sciences faculty* were more Mely to disagree with it

than were visiting faculty (57% and 43%, respectively).

Thus, the faculty feel that students are nat well prepared when they

enter. However, more students are entering with some college level work

cOmpleted at oter plleges or with de.grees. There are many posdble

explanations that wbuld resolve this seeming contradictipn. The essenti'al

A
problem is that we have not consistently assessed the entry-level skills of. .

students to de'ect change5,1n these skills over time%

Student'tnrollment Intent
t .

At the time of admission,students re aska to a'nswer questions con:

'eerning their educational background and,enrollment intent. These queskions

*ear on the appl*ation form. The main,findings on enrollment intent are:

1 - Estimates. of Icle percent of students who intenCto transfer to

four-year colleges vary depending on how the question of intent

is worded. In,recent semesters, the percent has been as low as

10%.and as high as 40% that students'intend to transfer fc -Nur- 1

year colleges. Estimates of-ocupational_students vary from 25% to 41%.

2 - Students report that they are not interested in netting degrees oe

completing certificates. Only 10% to 18% of' all students indicate

they want to complete deDlees or ceitificates: Both transfer ind

occupational students expect to take)selected coases,to achieve

their goals.

.1

3,- Transfer and occupationaV students (as defi.ned by theirianswers

mpare as follows:on educational intent) co
r

IN- "

. v

a - Transfer and occupational students account for about equal

J .

amounts of FTSE.

11
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b Occupational students a'ccount fer more occupational (1:4) FTSE.

Transfer stude"nts enroll for more credit hours.

d Transfer students'are more likely to,attend during the day and
. ,

4

occupational Students:to,attend-at
4

night.

Transfer students comprise more of the sophomdre-class than

occupational students. '

f Tra sfer students are younger:
.

..
----t-

9 F ,programs most -,frequently selected 631 both transfer and '

occupational are, first, general curriculum, and, second,
.

t , r

business programs. Thetenelnal" is often used-when students do

y
not select a major program. Poth transfer and occOpational

students seem to select programs that_are occupatiodal.

'Degrees

Records on the number orftudents who intended to complete tIlio-year -

-1 ,

N -

degrees and programs and did so areT,not available. It is assumed that,most

Pistrict students'are not degree seekers.

The number of Ogrees awayded during the 1910's has kept pace

with increises in enrollment. The number Of degrees awarded was

2,254s-in. Spring :1973. HeadcOunt-in Fall 19714when-s-tudents- "-uttered")

was-31,230. Ohe could say that abDut 7% of the students who attended in

Fall 1971,received,degrees two years later. This,is not really cotrect

-1Unce individual students were not tracked. It is, rathtr, an attempt to

r

4 relate the nuTber of-students receiving degrees to the enrollment.

Simirarly, 2,958 students received awards in'Spring 1981. In Fall 1979,

headcount was 58,281.. Then, about of the People who Inattended"-in.

Fall 1979 receiveddegrees tworYears later. Very roughly, then:,about

5% of District students receive degrees.
7

0.
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The relationship between degrees and FTSE,has been somewhat more constant.

//
The percent of degrees to the previous Fall FTSE was 12%-in the early

, 197'0's (2,254 degrees divided b 19k.:483 FTSE) and was about 11% in the

.Spring-1981 (2,958 d ees divided by\27,993 FTSE).

Overall, there ha's been a-slight decrease in the number of degrees

S.

, r*,

awarded relative,to enrollment during the 1970's,i but this does not seem to

have been') substantial change.

Student Continuation Rates

The data described so far indicate that most students did not int'end to

get degrees when/they briginally enrolled andtthat only a small portion of
,

-

all students get tw -year degrees. Degree completion ratg havenot

.changed much': A t;elated concern is the transient nqttire of the student
Nal

brdy - how many semesters students attend, how many situderits are new ta

\\the District each semester. Data are available on tracking students for

one semester only, fram Fall to Spring-ind from Spribg to the following

Data are not avai able on the continuous tracking of the same student

4 over semesters.
N

In the Fall semester, abolitNane-haH of the students are new. In the

Spring semester; about one-thirb of the students are new. From 1972 tO

191, the,percent of new students.fluctaaied, but there does seeni to have

been a slight o'verall increase in the percent of new students, especially. .

in theSpring semester. The percent of former students haS shown a wall,

gradual increase from aLout 9% to 12%, indicating that students are attending,

dropping out, and re-enrolling.

There is ncevidence for a dramatic change in continuation-rates.

student Follow-up
. .

Some data are avâilab e on how students'do when they leave Maricopa

b011eges either to transfer to s6te viiversities or ta work in- areas pf

L

10
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occupational training.

Transfer Performance 7.

A study by Richardson and Doucette followed up on students who had

completed high school by Spring,1975. Students either entered an Arizona

university (natives) or completed one or two yeari at an Arizona community

college and then transferred'to a university (CC1 and CC2). Although.the

study did not compare the two-year community college transfer students with

two-year natives, the data collected indicate tha..community college

/114

transfer students do as well as the native students. About 90% of the

community collegP transfer students in the ASU group were from Maricopa

colleges. ,1

'Students were compared on dbur measures of "success" at the.university:

retention rate, GPA, cumulative hours completed, and graduation rate.

Generally, communftYColle_ge students did almost as well as the natives.

For example, two years after enterilig Mtkmmunity college students had

graduation rates between 13% and 50% depending tbe community college and

the number of years spent there before transferring. The comparable rate ,

,

for natives was 47%. However, when
/
only high school students in theupper

50% of their class were considered,.the perforMance of the native group

'and the community college transfers was almost the same, 50% graduation rate.

The general performance of community college students when they transfer

to universities seems to be comparable to that of nat!ve students, espeeially

when high school class standing is taken into account.

(It is interesting to note that degree completion rates in the 40% to

50% range for two-year community college transfax_students are similar to

. those reported by California colleges during the 1970's. California

students who transferred to four-year institutions after two,years at

- 10 -
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community colleges had a graduation rate of 47% in comparison 1:.o native

university students who had a graduation rate of 50%.)

Richardson and Doucette also point out that community college students

suffer from transfer shock in their first seMester (or year) as indicatated

by a lowered GPA after transfer. Their GPAs pick up in subsequent semesters.

The wrtters also note that students who transfer after twvears at a

community college do better than students who transfer after one year at a

community college.

The data on the performance of transfer.students during the 1970's are

consistent with'faculty opinions elicited by the arts arid sciences faculty'

survey on how well prepared .itudents are for .upper level work. Most of the

artg and sciences faculty agreed with statements to the effect that students

were being well 9repared for upper level work (200 level), for transferto

the university, and that courses were as demanding as those taught at four

//
year colleges.

Employer Evaluations

Some data on employer evaluations of community college occupational

stuuents was examined. The Arizona Department of Educationponducted a

Vocational Education Follow-Up study for the school year 19 -79. Employers

were asked to rate occupational program students on their skills, training,

wonk quality, work attitude, and technical knowledge. Most employers

rated students as "good" or "very good."

However,the Assessment Committee concluded that the data reported

were not useful.because of the low response rate from students and the too

general nature of the questions on the survey.
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,

Research Propos4ls

f 0 The Assessment Committee has felt a laa of information in several areas
1

. and is recommending that the ASTF request that studies be done to obtain the

information. Many of the studies proposed are descriptive. That is, the

recommendation is to obtain informatioff that describes current practices as

a first step in assessment.

Class Size Studies

There have been requests for information and suggestions from faculty

concerning the effect of class size on the method of instruction and the

quality of instruction. The issue arose often in Assessment Committee

*

matings. For example, in discussing proposals that would require mere

written reports or essay exams of students, class size was considered an

'important factor in the feasibility of the proposals. To\obtain infor-

mation, the Committee recommends a two-part project.

Part I An issue paper should be done reviewing and summarizing the

literature available on class size and quality of instruction

in the community colleges.

Part II A descriptive research report should be done on class size

in the District summarizing current data on average class

size by type of course and/or on FTSE/FTTE,ratios by prefix

area or by general education courses.

Student Transcript Study

No information' is availableon student tracking while students attend'

Maricopa colleges. A study of student transcripts would descrfbe what kinds

of courses different students take, i.e., degree completers versus non-degree

completers.

A sample of students Who graduated by Spring 1980 could be compared to

a sample of students who last attended that semester in terms pf course

-

12
A.



8

ASTF Aisessment Committee Report

enrollMent, especially enrollment in general education courses.

Sur'vey of Department Chairs

FTSE (by amount or peOent of total) has changed dramatically in some

prefix areas during the 1970's. To get more ihformation on possible reasons

.for the changes, the Committee proposes.interviewing or surveying department

chairs in specific prefix areas to determine their understanding of the causes

for change. It is understood that department c'hair opinions may not be

definitive in explaining FTSE changes; however, the opinions may be helpful

in differentiating between changes due to students' interests, changing

degree requicgments, articulation problems, personnel problems: etc.

Table 2 shows enrollment in departments proposed for study. The

departments were selected to include occupational areas a. well as arts and

sciences, to include departments showing increases as well as those showing

decreases in enrollment.

Faculty Description

Assessment studies often include a description of faculty characteristics.

Such,a description,mv be useful to the ASTF. Faculty characteristics like

teaching area, educational backgroaid, years of teaching., age, dtc., could

be summarized. Some of this information may be available through the

Personnel Office.

Grade Infla Study

An area of concern is whether there as0been grade inflation. The,

Assessment Committee recommends, that grade distributions be studied in a

limited number (five to ten) of courses for wo semesteft, Fall 1969

and Fall 1981. The courses selected would b representative of geperal

education courses and/or heavy enrollment c( rses in the arts, sciences,

and occupational prefix areas.

13

4



TABLE 2

MARICOPA COMMUNITY COLLEGES
FTSE IN SELECTED PREFIX AREAS

FALL 1971 TO FALL 1981 .

Prefix Area

History

all

1971

Fall Fall

1973 1975
,

F\all

1977

Fall

1979

Fall

1981

FTSE . ,945.6 768.0 1316.4 1004.6 855.8 684.6

% Total FTSE 4.8% 3.8% 4.6% 3.7% 3.1% 2.4%

Philosdphy
. FTSE 565.2 426.3 635.5 471.8 411.0 439.0

%.Total FTSE
..

2.8% 2.1% 2.?% 1.7% 1.5% 1.5%

Spanish .

FTSE 393.5 411.6 579.1 497.4 518.1 474.9

% Total FTSE 2.0% . 2.0% 2.0% 1.8% 1.8%

Math
.

,

FTSE 1353.0 1274.6 1708.0 1765.5 2030.3 2341.8

% Total FTSE 6.8% 6.3% 5.9% 6.5% 7.2% 8.2%

,Psychology
FTSE 1118.3 1221.2 1601.5 1438.5 1364.5. 1275.5

% Total FTSE 5.6% 6.0% 4' 5.5% 5.3% 4.9% 4.5%

//
Sociology,

FTSE 055.0 778.8 1169.9 901.3 691.3 635.2

% Total FTSE N 4.3% 3.8% 4.1% 3.3% 2.5% 2.2%

..

--Economics
FTSE ' 303.0 286.4 ' 420.2 396.8 462.4 519.0

% Total FTSE- 1.5% 1.4% 1.5% 1.5% 1.7% 1.8%

-Office Education
FTSE . 592.8 582.6 716.4 747.7 669.0 592.1

% Total FTSE 3.0% 2.9% 2.5% 2.8% 2.4% 1.9%

Administration
of Justice ,

FTSE 344.2 437.7 736.4 592.6 485.7 442.1

% Total FTq ' 1.7% 2.2% 2.5% 2.2% 13% 1.5%

Physical Education

FTSE 649.4
.

720.6 872.3 919.4 1018.3 857.4

% Taal FTSE
,

3.3% 3.5% 3.0% 3.4% 3.6% 3.04

Health
FTSE 152.2 144.3 ) 378.4 430.4 365.3 371.9

% Total FTSE 0.8% 0.7% / 1.3%- 1.6% 1.3%

TOTAL FTSE 19,884.4 20,317.9 28,886.0 27,003.5 28,020.7 28,622.8
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Survey of Cultural Events and Performing Arts

For information purpose8-, the Committee recommends that a survey be

done determining the number and nature if cultural events at the colleges

during the year. The enumeration should include: art exhibits, plays,

music concerts, dance concerts; guest speakers, book reviews, film forums;

and major club.events. The list is iniended to indicate the kinds of

events to be surveyed.

Survey of Student Advising Process

The current stiident advising procesE became an-issue in discussing

course pre-requisites, placement exams, and attrition rates. The Assessment

Committee recommends that the current procedures at all colleges be,.

determined and that the possible effects of the new computer system on

the advising process be considered.

Curriculum Studies

In discussing recent trends in enroll nt, questions arose concerning

the curriculum. The following proposals des ibe (I) the curriculum-related

issues which arose and (23 the studies that would provide information

and, possibly, understandt4..

Competition between Departments for Enrollment

Enrollment reports showed that the social seiences (including History,

psychology, and Sociology) had suffered enrollgent.declines in recent years.

The decline iNes not necessarily in amount of FTSE but in percent of total

IFTSE accounted for by these areas. However, other prefix areas (Home

/1.
Economics, COUni'eling, Mental Health) had increased in FTSE. The courses

these other departments were .offering werp\umetimes similar to Psychology

and Sociology courses. Possibly, enrollment in the alternative sociai

science departments was,reducing enrollment in the more traditional social

science detutments.

- 15 -
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Obviously, this is a complex, delicate issue. What'looks like course

diversity and specialization to one person may look like competition for

students to another. Ne9erthe1ess, the cOriculum should be studfed, not

necessarily to eliminate the competition between departments, but to

note whether or not it exists. If comp-Aition from other areas is the reason
4

.Psychology and Sociology are lasin FTSE, tiMe spent theorizing about changes

in student interest would be wasted.

This kind of study should be done by content specialists who can read

course descriptions and determine whether course contents,are redundant

between departments, the extent of the redundancy, and whether the redundancy

ts'warranted.

Course Proliferation

The Assessment Committee noted a large-increase in the number of develop-

mental courses in recent years. This raised the issue of course proWeration,

not only for developmental, 'courses, but for all courses.

"Course proliferation" has a negative connotition, implyin -unwarranted

inCrease in the number of courses. Possibly, the increae in the number of

develdpmental courses was warranted. It may be a misnomer to call it.

"proliferatjon." However, the issue should be addressed by beginning with a

descriptive study of changes in the number of courses in recent years in all

prefix areas.

The number of developmental, 100-level, and 200-level cciurs'ès offered

can be.counted by prefix area. Changes in recent years Can be noted by4doing

this for three semesters, Fall 1971, Fall 1976, and Fall 19.01. Both the

number of courses .and the percent of total courses shbuld be noted.

The amount of FTSE accounted for by developmbntal, 100Z1eve1,, and 200-

level courses can be'described 'at the same time. Changes in number and

percentof courses.can be related to changes in amount and percent of FTSE.
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Course Pre-requisites ,

.,.
.

A survey of arts and 'sciences faculty included questidns aboutS0w well

prepared students were for 100-level and 20Kevel courses. The discussion

led to_questions about course pre=requisites:. (1) whether courses had

pre-requisites; (2) whether pre-requisites wefe honored or waived.

The second question may not be readily' answerable. Hovever, the first

is. The number of courses at the 100-level spd-206:ievel that have pre-

requisites can be colinted- -This can be done by prefix area for several

semesters, say, 1971, 1976, and 1981.

The results may not have obvious interpretationS4 however, they will)

help describe the curriculum.

Erosion in Transferability of Courses to Arizona Universities

In response to a request for information, a descriptive study is now

being done on changes'in the transferability of courses to ASU and U of A.

The number and percent of 100-level and 200-Tevel courses are being counted

by transfer category (department1a1 transfer, general elective, not trans-

ferable, etc.) Course equivaiency guides for three,time periods are currently

being examined.

CoUrse Numbering

One preliminary findin9 based on e amination of the most recent course

equ1va1ency guide iS thatthere are 203-level courses at the community

Colleges which correspond to. 300-level and 400-level courses at the

universities.

The discrepancy between the'community college numbering system ard

the university numbering system raises the question of whether there is

a system. (1) How does the District distinguish between 100-level and

200-level courses? (2) How does the District distinguish between 200-

level courses and higher level courses'?

- 17 -
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tz

Some pertinent datvill.be provided when the number and percent of

10d-leVer and 200-level Courses has been caicuTated. The transfer0 ability

study will also provAde relevant data. Tbe ASTF may want to discuss the

/
, criteria for course numbering.

Three rees and Three Sets of Degree Requirements

In trying to wderstand why the distl'ibution of FTSE has been changing,

changes in degree requiremdnts during the 1970's were noted. The number of

different courses that can serve to meet degree requirements has increased.

This change seems tp be related ta the question of course proliferation

. f

already noted.4

Additionally, there is the quetion of why there are three kinds%of

degrees. When Richardson and Doucette selected students for inclusion'in their

study of the performance of rommunity college transfer students, they defined

transfer students in terms of credit hours completed at the community college'

not in terms of degree,completion. This seems to be'the current practice.

The AA degree seems to be the most restrictive in allowing for the fewestJ
options to meet degree requirements. If students can trans(Fer without completing

degrees, what is the rationale for three degrees? This may be a discussion topic

for the ASTF.

Some pertinent data may be available, such-as counts of thenumber of

courses that can serve to meet retluirements for eaCh kin'dlf degree.

A finding to rmber when considering general degree requirements is

that community college transfer students do as well as native university ,

.A0

students after transferrin9 to Asu add U of A. Perhaps, having a multitude

of courses from which to choose may be serving students well.
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-Resource Materials,

All resource materials listed are available at the District Library.

"Class Size Research: A Critique of Recent Meta-Analyses,"lby Educational
Research Service, in.Phi. Delta Kappan, December 1980

Factbod, 1980

"Grounded Theory: An Alternative Approach to Research in Higher Education,"

By Clifton Conrad, University of Arizona

Minutes mf Assessment Committee Meetings

"Missions of Arizona Community Colleges," excerpts from report, byfRichard
t. RichaVdson,Jr., Donald S:Voucette, and Richard R. Armenta,
February 15, 1982

"On Criticism of Our Class Size/ dent Achievement Research: No Points

Conceded," by Gene V Glass, in Phi Delta Kappan, December 1980

"Persistence, Performance and Degree Achievement of Arizona Community.College
Transfers in Arizona's.Public Universities," November 1, 1980, by
Richard C. Richardson, Jr. and Donald S. Doucette ,

Research Reports:

81-1 Population and Enrollment Projections

81-7 Course Registration Attrition
Fall 1980-81 and Fall 1971-72

81-8 Transfer and Occupational Student Enrollment
Fall 1980-81

81-9 Course Registration Attrition by Prefix Area and College

Fall 1980-81

81-12 FTSE FTTE Ratios for

Fall 1980-81
if

identia and Visiting Faculty

82-2 Arts .and Sciences Task Force

'Faculty Survey
District Faculty
Fall 1981-82
(supplmentary reports Yor each college)

8273 Student Enrollment Intent
Fall 1979 and Fall 1980

82=4 FTSE Change5r4m the Arts and'Sciences and Occupational Areas
Between Fall 1975 and Fall 1980
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` 82-5 FTSE in the rts and Sciences and ccupAional Areas

Fall 1973, ap 1975, and, Fall 198

82-8 Developmental Course Enrollment
Fall 1971 and Fall 1981

82-9 1. New, Former, and Continuin Student Enrollment

Fall 1972 and Fall 1981 \

82-10 Alumber of Degrees and Two-Year Certificates,Awarded
Spring 1973 to Spring,1:981 2

Survey Findings, survey conaucted by the Arts and Sciences Council, April 1981

"The Transfer Function: Alive and Well in All'izuna,".. by Richard C.'Richardson,

Jr. and Donald S. oucette, in Community and Junior College Journal,

May 1982 I
J

"Those Who StV - Phase II. Student Continuance in The California State
University and Colleges," Technical Memorandum Number Eight, May 1979,

by the Division of Institutional Research, 'Office of the Chancellor,
The California State University and Colleges

Vocational Educatjon Follow-Up far the School Year 1978-79, conducted by

the Arizona Department of Education

ERIC Clearinghouse for unr. Colleges.

96.Powell Library Building
University of California

, Los Angeles, California 90024,-

SO 2 4 1982
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